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relational aggression, or the purposeful intent to 

inflict harm on another through a social 
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shaped through recent research, to contrast 

relational aggression with other types of 

aggression, and to explore the influence of gender 

and the formation of a self-concept in the 

development of relational aggression.
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CONCLUSIONS: Some degree of relational 
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Introduction

Although the concept of relational aggression was 
identifiedasearlyas1969(Fleshbach,1969),itwasnot 
until fairly recently that relevant research was con­
ducted on measuring, defining, and distinguishing 
relational aggression from other types of aggression 
(Crick&Grotpeter,1995).Asseveralauthorshavestated 
(Block,1983; Crick&Grotpeter;Hadley,2004),studies 
onaggressioninchildrenandadolescentspriortothis 
timefocusedonovertorphysicalaggression,primarily 
in males. Relational aggression, or the purposeful 
intenttoinflictharmonanotherthroughasocialrela- 
tionship, has been identified as a form of aggression 
thatismostoftenexhibitedbyfemales,yetresearchers 
lackdecisiveevidenceastowhy.

Thepurposeofthispaperistodescribetheconcept 
ofrelationalaggressionasithasbeenshapedthrough 
recent research, to contrast relational aggression with 
othertypesofaggression,andtoexploretheinfluence 
ofgenderinthedevelopmentofrelationalaggression. 
Inaddition,theinfluenceofthebroadersocialcontext 
on the development and use of relational aggression 
willbeexploredandtherationalebehindthisformof 
aggression, found predominantly among the female 
gender,willbeproposed.

Relational Aggression as a Concept

Currently,aggressionistypicallydefinedinthelit- 
eratureasapurposefulattempttoharmothers,either 
throughphysicalmeanssuchashittingorpushingor 
through the manipulation of a social relationship 
(Crick, 1997; Roecker Phelps, 2001). Crick and Grot- 
peter(1995)assertthatwhenchildrenareattempting 
to harm a peer, they choose a method that they per­
ceive will cause harm to the goals which are most 
valuedbythatparticularpeergroup.Studieshavefound 
that relational aggression is significantly higher in
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girls than in boys (Crick & Grotpeter; Crick & Rose, 
2000; Fleshbach, 1969). Boys are generally more con- 
cernedwithphysicaldominance,andthemoreimpor- 
tant values for girls typically center around social 
interactions and interpersonal relationships (Crick & 
Grotpeter). Examples of relational aggression include 
withholding friendship, exclusion from social activi- 
ties,andtellingtalesorgossipingaboutapeer;eachof 
these behaviors executed with the purpose of inflict­
ing punishment or retaliation. When Fleshbach first 
described the concept of relational aggression in an 
observational study, she found that first-grade girls 
weresignificantlymorelikelythanboystorespondto 
anunfamiliarpeerwithsocialexclusionfromthepeer 
group.Nearly20yearslater,Lagerspetz,Björkqvist,and 
Peltonen (1988) continued to explore whether rela- 
tional,orindirectaggressionastheseresearcherscalled 
thisbehavior,wastypicalofmiddle-school-agedgirls. 
Lagerspetz et al. used a peer rating scale to identify 
types of aggressive behavior children were likely to 
employwhenangrywithaclassmate.Theresearchers 
found that there were significant differences between 
boysandgirlsintheuseofdirectandindirectaggres- 
sion.Whileboysbecameangrymoreoftenthangirls, 
girls were significantly more likely to use indirect 
aggression when angry, such as persuading the peer 
group not to be friends with a child, or telling lies 
aboutanotherchild(Lagerspetzetal.).

Although Lagerspetz et al. (1988) differentiated 
betweenindirectaggressionandnonverbalaggression 
in their study description, their measurement instru- 
mentconfoundedthetwoconcepts.Nonverbalaggres- 
sionisquiteoftenindirectorrelationalinnature,such 
as shunning a peer; however, this behavior can also 
include physical aggression, such as destroying a 
classmate’spersonalproperty.Intheearly1990s,Crick 
and Grotpeter developed and tested an instrument, 
whichreliablytestedandseparatedrelationalaggres- 
sion from overt aggression (1995). The researchers 
demonstrated that although relational and overt 
aggressionsarerelated,theyarealsodistinctconcepts. 
Asaresultofthisresearch,CrickandGrotpeter(1995) 

emphasized that because relational aggression is not 
always visible, such as a physically aggressive act of 
pushinganotherchild,assessingthepresenceofrela- 
tionalaggressionisamorecomplextask.Theresearchers 
assertthatobtaininginformationsolelyfromateacher 
or other outside observer may not provide reliable 
information.Inotherwords,onlythepeersthemselves 
may know whether they or a classmate are excluded 
fromanactivity.

Inreviewingtheliteratureonrelationalaggression 
studies, it is interesting to note that the concept was 
first identified and studied in Finland (Fleshbach, 
1969;Lagerspetzetal.,1988),andlaterfurtherdefined 
andconceptualizedintheUnitedStates(Crick&Grot- 
peter,1995).Theideathatrelationalaggressionisnot 
a specific country’s cultural phenomenon but can be 
observed across cultural boundaries was tested then 
presentedin1998byÖstermanetal.Östermanetal. 
conductedalargeinternationalstudy,whichincluded 
samplesnotonlyfromFinland,Israel,andPoland,but 
from different ethnic groups from within two of the 
threecountries.Consistentwithpreviousstudies,female 
subjects,ages8,11,and15years,werefoundtouse 
indirect aggression significantly more than male sub- 
jectsofthesameage,acrossallthreeagegroups.Indirect 
aggression was defined as “social manipulation, 
attacking the target in circuitous ways” (Österman 
et al.,p.1).

Because researchers have historically focused on 
measuringovertaggression,itwasmistakenlythought 
thatgirlsdidnotexhibitthesamelevelsofaggression 
asboyswithinpeer relationships(Conway, 2005; Crick 
&Grotpeter,1995;Hadley,2004;Lagerspetzetal.,1988). 
However, when relational aggression is measured in 
addition to overt aggression, levels of aggression are 
moreorlessequalbetweenthegenders(Crick&Grot- 
peter; Crick & Rose, 2000). The fact that girls are not 
onlycapableofusingaggressiontopurposefullyharm 
another, but do so on a regular basis, may be a star­
tling revelation to those who believe that in general, 
girls are not aggressive. There are two plausible 
reasons for why this misnomer has persisted: lack of 
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accurate measurements of relational aggression, and 
thefailuretoaccountforgendersocialization.

The fact that girls are not only capable of 

using aggression to purposefully harm 

another, but do so on a regular basis, may be 

a startling revelation to those who believe 

that in general, girls are not aggressive.

Measuring Aggression

Aggression has been defined as behavior that is 
harmful to another person, which on the surface 
wouldseemtobebroadenoughtoincluderelational 
aggression.However,historically,mostresearchmethods 
for measuring aggression have focused on physical 
displays of aggression, such as hitting or pushing, or 
actsofviolentcrime(Coie&Dodge,1998).Theseovert 
actscanbeeasilymeasuredthroughobservation,teacher 
or peer reports, or on juvenile crime reports. Gender 
differences in aggression are reported to be much 
higherforboysthangirlswhenmeasurementssuchas 
delinquent acts or violent offenses are used (Coie & 
Dodge).Forexample,genderdifferencesinaggressive 
actsaretypicallyreportedtobefourfoldforboysversus 
girlsbytheageof13years,andsixfoldatage18years 
(Coie&Dodge).

When Fleshbach (1969) initially observed first- 
grade girls’ responses to new peers and labeled it as 
indirectaggression,shewasdefininganewphenome- 
nonthatneededfurtherstudy.Cairns,Cairns,Necker- 
man,Ferguson,andGariepy(1989)furtherdeveloped 
the concept of indirect aggression by asking fourth 

through ninth graders to describe peer conflicts. 
Themes identified from same-gender conflicts among 
girls revolved around manipulation of relationships 
andsocialalienation.AfterconsultingwithCairnsand 
Cairns,Lagerspetzetal.(1988)developedameasure- 
ment scale for indirect aggression. The researchers 
usedopen-endedquestionsasking11-and12-year-old 
boys and girls to describe what their peers do when 
angry with another peer, as well as close-ended 
answers.Theclose-endedanswersincludedbothovert 
acts of aggression, such as striking or pushing, and 
indirect aggression, such as spreading untrue rumors 
about a peer. Lagerspetz et al. used a peer measure- 
mentstrategyastheyfeltthatanindividualwhoused 
indirect aggression would “probably deny being 
aggressive”ifaskeddirectly(p.404).

Crick and Grotpeter (1995) developed measure- 
mentsforrelationalaggressionbasednotonlyonprior 
research, but also on the concept that girls are more 
concerned with relationships and will therefore use 
methods to manipulate or damage relationships as a 
means of aggression. The Peer Assessment of Rela- 
tionalAggressionandOtherAspectsofSocialAdjust- 
ment included such items as, “When mad, gets even 
by keeping the person from being in their group of 
friends”and“Tellsfriendstheywillstoplikingthem 
unless friends do what they say” (Crick & Grotpeter, 
p. 713). The scale also included items for measuring 
overt aggression, prosocial behavior, and isolation. 
For the first time, Crick and Grotpeter were able to 
measurerelationalaggressionreliably,aswellasassess 
the degree to which relational aggression is distinct 
from overt aggression. In summary, it was not until 
researchers redefined measurements for aggression 
that we learned that girls demonstrate an equivalent 
prevalenceofaggressionwhencomparedtoboys.

The Socialization of Gender Characteristics

Because gender is strongly associated with rela- 
tionalaggression,adiscussionofvariablesthatinfluence 
gender development is now presented. Gender refers 
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to characteristics that are generally learned through 
socialexperiencesratherthanthosecharacteristicsthat 
are biologically based and refer to a person’s sex 
(Galambos, 2004). Experiences with parents, teachers, 
peers, siblings, and the mass media shape a person’s 
genderdevelopmentthroughrolemodeling,teaching, 
reinforcement, and even punishment of specific gen- 
derbehaviors(Galambos).Forexample,whenafather 
comes home from work to find his 4-year-old son 
wearing nail polish, the father may react negatively 
and tell his son that boys do not wear nail polish. 
Through such experiences, the boy learns which 
behaviors are viewed as masculine and therefore 
acceptable within his current cultural environment. 
Zahn-Waxler and Pajer (2004) note that in general, 
boysaremorelikelythangirlstoreceiverewardsorbe 
ignored altogether for aggressive behavior than girls, 
who are more likely to receive firm directives for the 
same aggressive behavior. Girls are often oversocial­
ized with regard to expectations for aggressive beha- 
viorinthatmothersandteachersfrequentlygivegirls 
verbal rationale for not engaging in overt aggression. 
As a result of this reinforcement, Zahn-Waxler and 
Pajerconcludethatgirlsaremorelikelytomasktheir 
anger and to anticipate negative consequences for 
aggressivebehavior.

Storiesandthemediaalsoplayastrongroleinthe 
constructionofgender.Nicolopoulou(1997)observed 
preschoolchildrenintheclassroomforseveralmonths 
wherestoryreadingtochildrenwasaroutinepartof 
theday.Althoughtheteachersfeltthattheyconsciously 
workedtomaketheclassroomagender-neutralenvi- 
ronment,whenthechildrenwereaskedtowritetheir 
ownstories,theboysweremuchmorelikelytoinclude 
themes of conflict, danger, heroism, and aggressive 
violence than the girls (Nicolopoulou). Conversely, 
Nicolopouloufoundthatgirlsweremorelikelytotell 
storieswithromanticandfamily-orientedthemes.

The average American grade-school-age child 
watches3.5hroftelevisioneachdayandover60%of 
televisionprogramsincludeviolentinteractionsbetween 
characters, the majority of which are male (Roberts, 

Henriksen,&Feohr,2004).Afullanalysisoftheeffects 
ofmediaexposuretoviolenceandaggressionisbeyond 
thescopeofthispaper;however,severalstudieshave 
demonstratedastronglinkbetweenexposuretomedia 
violenceandsubsequentaggressivebehavior.Therole 
models who are portrayed in the media using overt 
aggressionaremostoftenmale(Robertsetal.).

Howdoesthemediaportraythefemalegenderand 
theexpressionofaggression?Althoughtherehasbeen 
extensive research on the role of the media and its 
effects on sexuality as well as body image of female 
adolescents(Robertsetal.,2004),littlecanbefoundin 
theliteratureontheportrayalofrelationalaggression 
in the media and possible effects on behavior. Only 
onestudy,byCoyneandArcher(2005),appearsinthe 
literature where relational aggression is identified in 
themediaasapossiblepredictorofsubsequentbeha- 
vior.CoyneandArcherexaminedtelevisioncontentfor 
bothindirectanddirectaggressionanditsrelationship 
to thelevelsofphysicalandindirectaggressionreported 
bypeers.Theyfoundasignificantrelationshipbetween 
theamountoftelevisedindirectaggressiongirlsviewed 
and the amounts of indirect aggression girls were 
reportedtodisplay.

Peer groups can also be instrumental in shaping a 
child’sself-conceptofgender.Forexample,peersreact 
more favorably to assertive behavior when demon­
strated by boys than to the same behavior by girls 
(Fagot & Hagan, 1985). Peers also tend to segregate 
themselves into same-sex groups, which further con­
tributes to gender socialization (Maccoby & Jacklin, 
1987). Similar to the earlier stated parental negative 
reinforcement example, Fagot (1984) also found that 
peers reacted negatively toward boys who exhibited 
femininebehavior.

While physically aggressive children are often 
rejected by their peers, continued association with 
aggressivepeerscanincreaseachild’slevelofaggres- 
sivebehavior(Coie&Dodge,1998).Similarly,Werner 
andCrick(2004)foundthatgirlswhoassociatedwith 
relationally aggressive girls demonstrated higher 
levels of relational aggression 1 year later. Crick, 
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Ostrov,Appleyard,Jansen,andCasas (2004) statethat 
thedevelopmentofgenderrolesmaybeanimportant 
part of the development of relational aggression. The 
researchersstatethatitispossible“relationalaggression 
increasesamonggirlsastheydevelopafirmerunder- 
standingoffemalegenderroles”(Cricketal.,p.82).

It can be said then that experiences with teachers, 
parents, peers, and the media influence not only the 
conceptualization of gender in the developing child 
and adolescent, but also expectations of acceptable 
gender roles and behavior. In contrast to girls, boys 
receive encouragement and reinforcement for assert- 
ivenessandphysicalaggression,whereasgirlsreceive 
reinforcement for masking their anger and building 
relationships.Inthenextsectionofthispaper,acloser 
examinationofdevelopmentaltasksforgirlsandboys, 
including the construct of self and the acquisition of 
language,willbedescribed.

In contrast to girls, boys receive 

encouragement and reinforcement for 

assertiveness and physical aggression, 

whereas girls receive reinforcement for 

masking their anger and building 

relationships.

Developmental Trajectories

The Concept of Self

Establishingasenseofindependenceandautonomy 
isgenerallyagreedtobeanimportantdevelopmental 

task that begins during a child’s toddler years and 
continues throughout adolescence (Steinberg, 2002). 
CrickandRose(2000),however,questionwhetherthe 
goalofautonomyisasrelevanttowomenasitistomen. 
In general, women place more importance on estab­
lishing close, interpersonal relationships with others 
rather than independence. For example, women are 
morelikelythanmentodescribethemselvesinterms 
oftheirrelationshipswithothersratherthantheirown 
individualaccomplishments(Cross&Madson,1997). 
Whendescribingtheiridealself,womenarealsomore 
likely to include interpersonal relationships in their 
descriptions (Boggiano & Barrett, 1991). Beliefs we 
holdasmostimportantinformingourownself-concept 
arewhatdriveourinformationprocessingandbehavior 
(Cross & Madson). Self-construal profoundly affects 
the way we approach and manage our relationships 
with others. People who place high importance on 
interdependent relationships develop the ability to 
form and nurture intimate relationships with others. 
Conversely, people who place high importance on 
autonomyofselfmaybemoreinclinedtosabotagea 
relationshiptoenhancethemselves(Cross&Madson). 
Therefore,asgirlsdeveloptheirownmodeloftheself 
asaninterdependentbeing,theyalsodeveloptheskills 
toforge,protect,andenhanceintimaterelationships.

How then does the development of a model of an 
interdependent self affect the type of aggression a 
childmayusewithhisorherpeers?Relationalaggres- 
sion is a form of aggression used to inflict damage 
onaperson’ssocialrelationshipsorsocialstatus.Xie, 
Swift,Cairns,andCairns(2002)identifiedtwodimen- 
sionsofrelationalaggression:directsocialaggression 
andnonconfrontationalsocialaggression.Indirectsocial 
aggression,theidentityoftheperpetratorisknown,as 
the aggression is confrontational in nature such as 
openly insulting a peer. Nonconfrontational aggres­
sion is executed indirectly as in telling tales about a 
peertoothers.CrossandMadson(1997)suggestthat 
morewomenthanmenengageinnonconfrontational 
aggressionasitallowsthemtoreleaseaggressivefeel- 
ingswithoutendangeringtheirexistingrelationships. 
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Therefore,asgirlsaresocializedintheexpectationsof 
thefemalegender,theyarealsosocializedinacceptable 
approaches and management of their relationships 
with others and a part of this process includes the 
managementofaggression.

The Acquisition and Use of Language

Although there are individual differences in lan­
guage acquisition and performance in early develop- 
ment,girlsconsistentlyoutperformboysacrossgeneral 
measuresoflanguage(Bornstein,Hahn,&Haynes,2004). 
Becausetheuseoflanguageisessentialforexecuting 
mostformsofrelationalaggression,itcouldbeargued 
that this is the primary reason that relational aggres­
sion is more prevalent among girls than boys. And, 
indeed, there have been studies that have demon­
strated a significant relationship between language 
skills and relational aggression. In their study of 145 
preschool children age 3 to 5 years, Bonica, Arnold, 
Fisher, and Zeljo (2003) found a significant positive 
association between language development and rela- 
tionalaggression.Thisrelationshipremainedsignificant 
when controlling for socioeconomic status and age. 
Interestingly,whentheresearchersexaminedwhether 
gender interacted with language development in 
predicting relational aggression, the association was 
strongerforboysthanforgirls.Theresearchersspec- 
ulated that since girls are exposed (or socialized) to 
morerelationalaggressionstrategies,languagedevel- 
opmentmightbelessrelevantforgirlsthanforboys.

Inarecentstudyontheeffectoflanguageskillsand 
gender on relational and physical aggression among 
preschoolers, Estrem (2005) separated receptive lan­
guage skills from expressive language skills. Estrem 
hypothesized that children with higher expressive 
language skills would demonstrate greater relational 
aggression; her findings did not support this predic­
tion. Physical aggression scores were affected more 
significantlybylanguageskillsthanrelationalaggres- 
sion, where poor receptive language skills were a 
betterpredictorforphysicalaggression.Incontrastto 

Bonica et al. (2003), Estrem found that for girls, rela­
tional aggression increased as expressive language 
decreased.Estremspeculatedthatwhenachildisless 
skilled in expressing herself, she may resort to using 
relationallyaggressivebehaviorssuchasposturingor 
using common verbal phrases such as, “I won’t play 
withyouifyou . . .”Itisalsopossiblethatatthepre- 
school age, girls have not yet developed sufficient 
expressive language skills to use verbal relational 
aggressioneffectively.

Those children who do not possess the 

skills to accurately interpret social cues are 

at increased risk for reacting in a socially 

unacceptable manner, including using 

physical aggression.

Itappearsfromthesestudiesthattheacquisitionof 
languageisnotaclearpredicatorofrelationalaggres- 
sion, but may interact with other variables to predict 
the type of aggression young children demonstrate. 
The ability to recognize social cues and react in a 
socially acceptable manner has been established as a 
reliable predictor of physical aggression by several 
researchers(Dodgeetal.,1986;Eisenbergetal.,1997; 
Erdley & Asher, 1999). Dodge (1991) breaks down 
human interactions into a series of steps that require 
us to first notice a social cue, then interpret the cue, 
evaluatepotentialresponsestothecue,and,finally,to 
enacttheresponse.Thosechildrenwhodonotpossess 
the skills to accurately interpret social cues are at 
increased risk for reacting in a socially unacceptable 
manner,includingusingphysicalaggression.Estrem’s 
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findingsthatdecreasedreceptivelanguageskillsarea 
predictorofgreateruseofphysicalaggressionfurther 
supportsthispredictiverelationship(2005).Theaggres- 
sive response a child employs when she is unable to 
interpretasocialcueaccuratelymayalsobepartially 
dependentuponherageand,thus,hergendersociali- 
zationaswellaslanguageacquisition.

Conclusions and Implications for Future Research

Relational aggression has been well established by 
researchersasaseparateformofaggressionusedacross 
culturesandpredominatelybygirls.Factorsthatcon- 
tributetothedevelopmentofthisphenomenoninclude 
(a) gender socialization through parents, teachers, 
peergroups,andthemedia,and(b)the constructof 
selfamonggirlsaspredominantlyinterdependentper- 
sonswhoplaceahighvalueonthedevelopmentand 
nurturingofrelationships.Alogicalassumptionisthat 
theacquisitionoflanguageskillsisastrongpredictor 
fortheuseofrelational aggression;however,research 
resultshavebeenmixedwith regardtolanguageskills.

At least some form of relational aggression is a 
normalresponsebythemajorityofgirlstosocialinter- 
actionswherethereisadegreeofconflict.Butat what 
levelisrelationalaggressionconsideredtobeoutside 
normallyacceptedparametersofsocialinteractionsor 
perhaps predictive of deviant behaviors? We know 
that if physical aggression continues throughout 
childhood, a child’s peer group will eventually reject 
the child and deviant peer group membership is 
thenlikely(Patterson,DeBaryshe,&Ramsey,1989).If 
relationalaggressionisdefinedintermsofdirectsocial 
aggression and nonconfrontational social aggression 
asXieetal.(2002)propose,thenwouldrespondingto 
conflict with nonconfrontational aggression be more 
prevalentamongthemajorityofgirlswho,asagroup, 
are socialized to nurture relationships? And, in turn, 
wouldresearchshowapredictiverelationshipbetween 
directsocialaggression(aconfrontationalandreactive 
form of social aggression), peer rejection, and future 
deviant behavior? Although several researchers have 

foundthatrelationallyaggressivepreschoolers,children, 
andadolescentsaredislikedbytheirpeers(Crick,1997; 
Rys&Bear,1997;Tomada &Schneider, 1997; Werner 
&Crick,2004),Xie,Cairns,andCairns(2004)foundthat 
bothfourthandseventhgraderswhowereconsidered 
bytheirpeerstobecentralplayersinapeersocialnet- 
workwerealsomorelikelytousenonconfrontational 
socialaggression.Xieetal.(2004)alsofoundthatphysical 
aggression was not related to network centrality but 
was linked to future maladjustment. The researchers 
didnotmeasuredirectsocialaggressioninthisstudy, 
and one has to wonder if network centrality would 
alsobeassociatedwithdirectsocialaggression,which. 
like physical aggression, is a more confrontational 
behavior. Or, rather, is direct social aggression, like 
physicalaggression,linkedtofuturemaladjustment?

Anadditionalareawhichneedsfurtherresearchis 
the ability to accurately interpret social cues and its 
effectonspecifictypesofaggression.Forexample,are 
girlswhoareunabletoaccuratelyinterpretsocialcues 
more likely to use direct social aggression, similar to 
otherresearchthathasdemonstratedthepredictionof 
physicalaggressionfromadeficitinsocialcompeten- 
cies?Anareaofresearchthathasnotbeenexploredin 
this paper is emotional regulation, or the processes a 
personusestomonitorhisorheremotionalresponses, 
as well as the subsequent behavioral reaction, to a 
given situation (Walden & Smith, 1997). Emotional 
phenomenaareacriticalpieceofprocessinginforma- 
tion during each human interaction and experience 
(Dodge,1991).Inotherwords,somelevelofemotion 
isapartofeveryhumaninteractionthatweexperience. 
Childrenwhoareunabletoregulatetheirphysiologic 
emotionalreactionstostimuliintheirenvironmentare 
at risk for misinterpreting social cues as threatening 
andmayreactinanaggressivemanner(Dodge;Eisen- 
berg,Cumberland,&Spinrad,1998).Pastresearchhas 
foundthatemotionaldysregulationtypicallyresultsin 
extrinsic behaviors for boys such as overt aggression, 
and oppositional disorder and intrinsic behaviors for 
girlssuchasdepressionandanxiety(Garber&Dodge, 
1991;Leadbeater,Kupermine,Hertzog,&Blatt,1999). 
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However, by using traditional measures of overt 
aggression, researchers may not have identified 
episodes of direct relational aggression as aggressive 
behaviors.Intheirstudyongenderappropriatenessof 
symptom criteria for attention deficit/hyperactivity 
disorder(ADHD),oppositional-defiantdisorder(ODD), 
andconductdisorder(CD),OhanandJohnston(2005) 
found that when female-sensitive measures were 
added,constructsrelatedtothe DSM-IV symptomsfor 
ADHD, ODD, and CD were identified significantly 
moreoftenin7-to14-year-oldgirls.

It is possible that an emotionally 

dysregulated girl may react to a social 

interaction using direct relational 

aggression if she interprets the cues from 

the interaction to be threatening.

Xieetal.(2002)statethatsocialaggression(noncon- 
frontational) requires a social network, while direct 
relational aggression (confrontational) is didactic in 
nature.Thesocialresponsesofdirectrelationalaggres- 
sionthatXieetal.describealsoappeartobereactive 
innature,aswellasconfrontational.Itispossiblethat 
anemotionallydysregulatedgirlmayreacttoasocial 
interaction using direct relational aggression if she 
interpretsthecuesfromtheinteractiontobethreaten- 
ing.Ifso,additionalresearchthatmeasuresemotional 
regulationandbothsocialaggressionanddirectrela- 
tionalaggressioninchildrenneedstobeperformedto 
gainadeeperunderstandingofthesecomplexrelations. 
Insummary,beforewecandevelopeffectivenursing 
interventionstopreventrelationalaggression,weneed 

to more fully understand the concept of relational 
aggressionanditspsychopathology.
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