Facilitation Guide: Volunteer Learning Team Conference
Session time:  2hours, 15 minutes
Workshop Overview: After a check-in and brief review of the activity cycle, everyone gets hands-on and dives into an exploration of “girl-led.”  By experiencing the same activity three different ways – adult-controlled, girl-controlled, and a mix of the two – the group develops a common experience to draw from during the discussion that follows.  We’ll gain insights on when (or if) to use each kind of approach, and what, specifically, an adult does to make a certain level of girl control happen. Finally, we’ll turn the lens on ourselves: what do we need to do as facilitators to create a greater level of participant leadership (akin to “girl-led”) within our workshops? 
Goal:  Facilitators will experience inquiry learning as they develop two understandings: a common definition of, and language to describe, girl led; and a common definition and language to describe "guide on the side" that includes ways to use questioning and exploration in their workshops with volunteers that will help the volunteers learn to use these techniques with girls.
Essential Questions:

· What is learning by doing?

· What is “girl-led?” 
· How does intentionally using a learning cycle create an environment of inquiry (learning by doing, girl-led) learning?

· What can I as a facilitator do to help GSWW volunteers understand girl-led, learning by doing and cooperative learning?

· How is inquiry learning relevant to my work as a GSWW Facilitator?  What does it mean to be a "guide on the side?"
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This Workshop At-A-Glance
	Section time

Elapsed time
	What
	How
	Materials needed

	5 min.

0:00 - 0:05
	Welcome. Introductions & Agenda Overview


	Welcome

Use their agenda to review where we are, and where we’re “going”


	

	5 min.

0:05 – 0:10
	Parking lot

Group agreement


	Posted group agreement; “fist-to 5” agreement
	Group Agreement

Parking Lot

	5 min.

0:10 - 0:15
	Check-in
	“Walk the line” activity; check-in assesses comfort with ideas presented, and gives a way to split the group accordingly
	

	10 min.

0:15 - 0:25
	Review activity cycle

Transition to tops activity rotations


	Intro activity cycle; small groups ID the different steps in the adult curriculum

	Activity Cycle with moveable arrow

	1 hour, 5 min
0:25 – 1:30
	Top activity – 

Three rounds, three different ways
	Each group experiences stations A, B, and C, albeit in different orders. 
	Top activity supplies for Stations A, B, C

	10 min.

1:30 – 1:40
	Characteristics of each station
	Large group discussion
	Characteristics easel sheet

	5 min.

1:40 – 1:45
	Elements of control
	Large group discussion
	Control easel sheet

	15 min.

1:45 – 2:00
	Assessing helpful adult behaviors
	Small group discussions; report out
	What did the adult do? easel sheet

When are these elements of control valuable? easel sheet

	10 min.

2:00 – 2:10
	Defining progression
	Facilitator explains our definition of “progression” and  walks through Progression in Action chart
	

	15 min.

2:10 – 2:25
	What do we as facilitators need to do? 
	This is the “we” conversation – thinking about what we’ll need to do more of, less of, differently. Discussion in groups of 4-5 people.
	Easel sheet for each group

	5 min.

2:25 – 2:30
	Wrap-up & Closing


	Review – what we covered

Parking lot debrief

Providing “homework” – questions to think about, individually, over lunch

Closing ceremony/reflection – “walk the line” activity around their comfort with the ideas presented
	


	Content/Time
	Session details
	Materials needed

	Activity Setup
	Pre-Workshop Setup

Hang up:

· Activity Cycle poster

· Parking Lot

· Dream Box (put this near where Station B will take place)

Pre-prints:

· You will need to pre-print the following, either on easel paper or on the whiteboard:

· Group Agreement

· Either two easel papers with the heading “Our Questions,” or a section on a whiteboard for this; you’ll need this at Station B

· The instructions for Station C (look in the Station C explanation on page 12 of this facilitator guide)

· Characteristics of Each Station (same as in the handouts)

· Who Controlled The… (a grid to fill in, same as in the handouts)

· What Did The Facilitator Do (same as in the handouts)

· When Would You Use (same as in the handouts)

· Our three questions: 

· What do we do more of? 

· What do we do less of? 

· What do we do differently?

Activity Station Setup

Set up the three activity stations as follows; put Stations A & B on one side of the room, and Station C as far away as possible. Hint: you can use extra plates as “supply holders” for pennies, pencils, etc.
Station A setup:

Place these supplies on each table:
· 1 golf pencil/person
· 1 “cocktail” (6”) plate/ person
· 4 pennies/person
· 2-3 rolls masking tape

· 2-3 rolls clear tape
· sheets of paper on which to spin the tops 

Station B setup:

Have pre-printed and/or ready-to-go:

· 2 easel sheets, headed “our questions”

· 1 8 ½” x 11” sheet, labeled “dream box”

· 1 easel marker

· Strips of sticky dots – 1 per person

· Make Your Plan sheets – 1 per every 2 people
Place these supplies on each table:
· 1 golf pencil/person
· 1 “cocktail” (6”) plate/ person
· 2-3 rolls masking tape

· sheets of paper on which to spin the tops 
Place these supplies on a nearby “supply” table:

· ~4 pennies per person
· 3-6 rolls clear tape
· 1 long pencil/person

· 1 “lunch” (9”) paper plate/person

· 3 pair scissors
Station C setup:

Place these supplies on each table:
· 1 pre-made top

· Sheets of paper on which to spin the tops

Place these supplies on a nearby “supply” table:

· 2 golf pencils/person
· 1 long pencil/person

· 2 “cocktail” (6”) plates/ person
· 1 “lunch” (9”) paper plate/person

· 4 pennies/person

· 5-6 bamboo skewers

· toothpicks

· modeling clay

· 3 rolls masking tape

· 3 rolls clear tape
· pieces of cardstock
· 6 pair scissors

· Make Your Plan sheets


	For a group of 25 people:

2/3 of a box of golf pencils

125 cocktail plates

50 lunch plates

300 pennies (can be re-used)

50 long pencils

9 rolls masking tape

9 rolls clear tape

12 pairs of scissors

~50 sheets plain paper

12 bamboo skewers

Box of toothpicks

1 pack modeling clay

10 sheets cardstock

photo card: pennies on tops

For stations B and C:

Make a plan sheets

For station B:

Easel sheet for capturing ideas (1 for each round)

Easel sheet marker

Dot voting dots – 1 strip of 4/person

Dream box
15 easel sheets (if no whiteboard available)



	Content/Time
	Session details
	Materials needed

	Welcome and Workshop Overview
5 min.

0:00 – 0:05
	Welcome participants and thank them for joining us for this workshop.

Refer to agenda; share what we’ll be doing for the duration of this workshop, and a brief preview of how it links into the afternoon workshop. 
Share what we’ll be doing for this workshop:

· Reviewing the Activity Cycle and how it applies to adult learning

· Having our own “learning by doing” experience to explore some key concepts related to girl-led. By the end of this we’ll have developed a common vocabulary to talk about certain aspects of the girl-led process. This means we’ll get to play with some activities and then talk about what they mean as a group.

· Looking at how to apply and model these girl-led concepts in our role as facilitators, getting started coaches, and instructors.


	

	Parking Lot & Group Agreement
5 min.
0:05 – 0:10
	Review the concept of a parking lot.  Point out where the parking lot is in your room.
Share out the group agreement we’ve already started for this conference. Ask if there is anything we need to add for this session. Take suggestions and add them to the easel sheet with the group agreement on it. 
Ask them to indicate whether they agree/disagree with the group agreement by using “fist-to-5.” Each person holds up their hand with their chosen number of fingers:
· 5 – agree completely

· 4 – agree

· 3 – can live with it

· 2 – don’t’ agree, but I won’t sabotage it

· 1 – this won’t work, I will help to fix it

· Fist – woah! Can’t move on, we need to fix it now.

If all hands up have 2 or more fingers, then you can move on. If you have fists or 1 finger, ask which part of the group agreement is problematic and engage in a discussion to alter it so they can at least live with it.
	Parking lot poster

Sticky notes on tables
“Group Agreement” easel sheet


	Check-in
5 min. 
0:10 – 0:15

	Check-In
This is a “walk the line” style check in. 
· Read the following pairs of statements. 
· For each statement pair, assign one statement to one side of the room, and the other statement to the opposite side of the room. (Yes, it is intentional that similar statements end up on different sides of the room at different times; we want to avoid having a “bad” side of the room and a “good” side.)  Emphasize there are no "good" or "bad" sides of the room.
· Participants will indicate their level of agreement with the statement by where they choose to stand:

· If they totally, 100% agree with one of the statements, they stand at that side of the room. 
· They can stand at different points on the “line” (in between the two sides of the room) to indicate partial agreement with a statement. They might end up standing in the middle, partway to one side, etc. 
· For some of the statements, do a quick “why are you standing here?” to a couple different people in the group.

Statement pairs:

This first one is a warm-up, practice one:

Samoas
Thin Mints
This morning, I’m feeling energized!

Where’s the coffee?

I’m mustering my excitement to be here today.
I’m super-excited to be here today.
In general, I am more comfortable with giving girls/adults direction, so they accomplish what they want to do.
In general, I am more comfortable letting the girls/adults plan and execute something on their own, even if it means they fail to accomplish their desired task.
My default kind of facilitation (the kind I do when my brain is fried and I can’t think of anything else) is one where I say “you figure it out!” and go find my coffee.
My default kind of facilitation (the kind I do when my brain is fried and I can’t think of anything else) is one where I tell people what to do.
If a volunteer asked me, I have tons of concrete ideas of how to give girls more control and decision-making power within a certain activity.
I’m not sure what specific things I could tell a volunteer to do to give girls more control within an activity.
I like doing tasks where I’m told exactly what the finished product should look like.
I like doing tasks where I don’t know what the finished product should look like.
· Thank participants for joining us in this check-in. 
· Do the next step, the activity cycle review/set up of the rest of the workshop, with people still standing at their spot in the “line.”   When it comes time to split into two groups for the activities, discreetly take the half of the people standing at the “like knowing finished product” side of the line and have that half start at station A.
	

	Review the Activity Cycle/set up the following activity
10 min.

0:15 – 0:25
	Activity Cycle Review
Our activity today will go through 4 steps, called the Activity Cycle. The Activity Cycle is key to the learning by doing process; it’s part of what makes Girl Scout activities memorable and purposeful.  While similar to other learning cycles (experiential learning cycle, Wheel of Learning, etc.), this one has been specifically developed to resonate with Girl Scout volunteers who work directly with girls.
Quickly review each step of the activity cycle, using the poster. It is in the handouts, page 3.
· Spark – Girls get their first introduction to a topic or activity. Maybe they learn how to plant seeds, make a paper bag rocket, or about what parks are in their area.
· Plan - Girls plan both the “what” and “how” of what they’ll do. They decide to try planting their seeds with and without compost, or decide to go to the park with a pool; then, they figure out what they need to make it happen.
· Do – Girls get busy! They plant their seeds or take their trip.
· Reflect – Girls think about what they did and learned. They might talk about it, draw pictures, invite their families to a slide show and party, or make up a song.
Share how the activity cycle works for the volunteers we serve (handouts, page 4):

· Spark - Adults get introduced to a topic or activity.  Maybe they learn something about the parts of a troop meeting.

· Plan - Adults plan both the "what" and "how" of what they might do at a troop meeting."

· Do - They do it “in the real world” and run a troop meeting.

· Reflect - Adults think about what they learned from their experience. In Girl Scouts, this often happens informally – telling a friend about it the next day, or making mental notes for next time. 
The workshops we facilitate are often heavy on the “spark” and “plan” steps for adults; we help them learn a new concept and make plans for applying it with girls. We also do some reflection on their experience with the spark and plan steps. 
Identifying the Activity Cycle

· Ask the participants to pair up with someone next to them. 
· Have them look at one of the snippets of adult curriculum and identify:

· Which step(s) in the activity cycle are present

· How those step(s) are accomplished

Finally, put the arrow on the “spark.” Let participants know that for the next hour and a half, they’ll be experiencing the project’s curriculum and developing a common language around “girl-led” and how this is similar to being a “guide on the side.” Then they’ll start the “plan” step right before lunch for this afternoon as they develop an understanding of how we’ll use these ideas in volunteer learning, and how we’ll be doing it.
Transition to the activities
· We’re now going to have you experience an activity that might be done with girls – tops – done three different ways.

·  This will help us to have a discussion later about the nature of the girl-led process.
·  Because we will have all had the same experience with the different tops activities, we can talk about girls’ leadership in real-world specifics, instead of abstract ideas.

· Also, because we’ll be playing with tops three times in a row, it’s okay if you’re kind of tired of tops by the end. That’s okay! Just suspend belief a little, sum your inner “I love tops! I’ve never done them before!” and go for it.

Logistics: 
·  Very important: facilitate these exactly as they are written! The following debrief won’t work unless you do.  Resist the urge to engage the group in conversation at A, and to tell people what they should do at C (beyond asking open-ended questions.)  
· Your group will switch to a new location in the room each time they do the activity. (The participants are better able to remember what happened, when, during the later debrief if they do this.).

· You have 1 hour to do all three stations. Station A will take ~15 minutes; participants then get a 5 minute break before their next station. Stations B and C each take 20 minutes. Be prepared to give limited time for experimentation (especially at B and C) to keep things moving! 
· See the chart below for how to rotate the groups (and facilitators) amongst the stations.

Station A (15 min)
+ 5 min break

Station B

(20 min)

Station C

(20 min)

Round 1

 Group 1

Facilitator 1

Group 2

Facilitator 2

Round 2

Group 2

Facilitator 1

Group 1

Facilitator 2

Round 3

Group 2

Facilitator 1

Group 1

Facilitator 2


	Activity cycle poster, with moveable arrow that sticks on each step of the cycle  


	STATION A:  Adult-controlled activity 

~15 minutes for this station, plus 5 minute break
0:25 – 0:45
	Spark

Tell participants that today we will be investigating tops. Specifically, we will be investigating the question “how does the location of weight affect how the top spins?”

Show participants how to make a simple top: 

· Position the plate upside-down.

· Poke a golf pencil through the middle of the plate. There should be about 1” between the tip of the pencil and the plate.

· Wrap a 6” length of masking tape around that section of pencil, just above the tip and below the plate. 
· Put the top on a piece of paper to protect the table from pencil marks.

· Position the top so the pointy end of the pencil is on the table. 
· Spin and see what happens!

Give participants a couple minutes to make and spin the tops.

Plan

· Next, tell them that we will use pennies to investigate how the location of weight affects the spin. 
· Have participants pair up (a group of three, if necessary, is okay). 
· Each group takes 8 pennies. 
· On one top, have them tape 4 pennies around the middle of the plate, right next to the pencil. 
· On the other top, have them place 4 pennies (equally separated from one another) at the edge of the plate.
· If you have three in one group, have the third person place their pennies halfway between the edge of the plate and the pencil. 

Do

· When their tops are ready, have the pairs spin the tops at the same time and see which one spins longer. (Or, have one person time with a watch and the other spin…this would keep the “spinner” the same.) 
· Have them try this comparison 3 times (2 if you’re really crunched for time.) 

· While teams are working, listen to see if any issues arise. If they do, tell them what you think the issue is, and how they should solve it.  
· A common issue is that the hole around the pencil gets bigger, and the pencil spins inside of the plate. Tell them to fix this by taping the pencil to the plate.
Reflect
· Gather the group back together and synthesize their findings. 
· Tell them what they did (they made tops, added weight at the edge of the paper/in the middle, spun both tops to compare)…

· …and tell them what they learned (tops with weight in the middle do XXXXXX; tops with weight on the outside do XXXXX.)

Thank them all for playing with tops! 

If they don’t want to keep their tops, have participants disassemble their tops and leave the supplies for the next group. 
Go to the next station. Emphasize that Station C will start the top activity all over again, in a different way – so try to pretend as best as possible that they didn’t just do Station A.


	1 golf pencil/person

1 “cocktail” (6”) plate/ person

4 pennies/person

3 rolls masking tape

3 rolls clear tape

sheets of paper on which to spin the tops 

photo card: pennies on tops



	STATION B:

Shared adult/girl control 
25 min
0:45 – 1:10

	Spark

Tell participants that today we will be investigating tops. 

Show participants how to make a simple top: 

· Poke a golf pencil through the middle of the plate. There should be about 1” between the tip of the pencil and the plate.

· Wrap masking tape around that section of pencil, just above the tip and below the plate. 
· Put the top on a piece of paper to protect the table from pencil marks.
· Position the top so the pointy end of the pencil is on the table. 

· Spin and see what happens!

Give participants a couple minutes to make and spin the tops.

While they are spinning, ask them to pay attention to the tops and think about things they might like to change about their top.

Plan – Choosing “What”
· Have people put down their tops and regroup. 
· Ask participants to each share one thing they might like to change about their top. 
· As people share what they would like to change, phrase those changes as “what if” questions and write them down on the poster (titled “Our Questions”). 
· Example: someone says “I want to make the pencil longer” – write it down as “What if I use a longer pencil?”
· Have a sheet nearby titled “Dream Box.” If there are any questions that come up that you can’t work on today (because you don’t have the right people, time, or supplies), write it in the “dream box.” Explain that this is an idea we can could come back to later (at, say, our “next troop meeting.”) (Note: make sure the only supplies that are “in bounds” for use at this station are those designated for Station C! Save the Station E extra supplies until later.)
· Give everyone 4 sticky dots and have them “dot vote” for the question they want to investigate. 
· Designate tables for the top 2-4 vote-getters. (You want to end up with about 2-6 people in each group.) 
· Have participants quickly move to the table for the question they are personally interested in working on.

Plan –  Deciding “How” 
· Give each group a “Make Your Plan” sheet.
· Give them ~3-6 minutes to come up with a plan for investigating their question.

· Have them take notes on the “Make Your Plan” sheet.

· Float back and forth between groups and check on their progress

· Use open-ended questions as you check on them. Some useful questions are “tell me about your plan” and “is there anything else you need to add to this plan?” 

Do

· As groups develop their plans, have them segue right into carrying out their plans. 
· If any issues arise as the groups work, tell them what issue you’re seeing, and then engage in open-ended questioning to help them come up with a solution.

Reflect

· When you have 5 minutes left, regroup. 
· Ask each group to share what they did and what they discovered with the whole group. 
Let them keep their tops (or disassemble if they don’t want them); have them help clean up.
Transition to the next station! A little bit of comical “wow, I’ve so excited because I’ve never done tops before!” will go a long way.
	2 golf pencils/person

2 “cocktail” (6”) plates/ person

4 pennies per person

masking tape

clear tape

1 long pencil/person

1 “lunch” (9”) paper plate/person

scissors

sheets of paper on which to spin the tops
Make a plan sheets

Easel sheet for capturing ideas (1 for each round)

Easel sheet marker

Dot voting dots – 1 strip of 4/person

Dream box


	STATION C:

Girl-controlled activity 
20 min
1:10 – 1:30

	Spark

Show a simple pre-made sample top, and demonstrate spinning it on the paper.

Tell participants: 

· Today we are going to learn as much as we can about spinning tops.
· For inspiration, we have this sample top and the materials on the table.  
· You can build a basic top like this one, but I encourage you to use a variety of materials to explore how tops work.  
Give Instructions for Plan, Do and Reflect
Tell participants:

· Our general question today is “What can you discover about spinning tops?”
Refer to these instructions that you’ve written on an easel sheet or white board:
· First, find a partner to work with (a group of 3 is okay if you have an odd number). 
· With your partner, decide what specific question you want to investigate.

· Then, make a plan for how you’ll do it. “Make Your Plan” sheets are available, if you would like to use them; you don’t have to, however.
· Once you have your plan, you can segue right into “doing” your plan, and into any new questions or plans that come up.

· You will have about 10 minutes to work in pairs. 

· After that time, you will need to decide how to share what you have learned with the rest of the group.
· Have fun!
While They’re Working
This is where you as a facilitator get to use your best open-ended questioning skills, and have to be as supportively hands-off as possible. At this station, we have to model an activity where girls decide…

· what to do

· the process by which they’ll make a plan
· their plan

· how they carry out their plan (the “doing”)

· what issues they’re having, and how to solve them

· and how they’ll share their lessons learned with the group (the “kind” of reflection – verbal, drawing, skit, etc.)

This is perhaps the trickiest station to facilitate. It’s natural to want them to succeed – to step in and solve problems for them, direct their planning, or tell them what to do. Resist that urge! They may get frustrated; that’s perfectly okay, and often some frustration leads to really cool discoveries. Here are some tips:
· Encourage exploration – it is perfectly OK for a team to make more than one top, to compare findings with other teams, or to “mess about” with their top.  
· If a team appears to be distracted by decorating their top, bring them back to their plan. How does the decoration help answer their question, or impact how the top spins?
· Maintain motivation – if you notice participants getting bored or distracted, suggest they try different materials or a new question, or encourage them to check in with other teams to gain inspiration.

· Offer reassurance to participants who are afraid of “doing something wrong.”  Offer positive reinforcement to participants for exploring their questions.

· Open-ended questions/statements are your friends. Some good ones are:
· What question are you working on?

· Tell me about your plan.
· What happened when you…?

· What have you tried so far?

· Do you think it makes a difference if…?
· What new questions does this lead you to?
· Encourage participants to take note of the questions they come up with as they explore.  

· If a group is having trouble, use open-ended questions to help them identify the issue and decide how they want to work through that issue.

Give a “5-minute warning” 10-11 minutes before the end of your allotted time for this station.  
Remind participants that they need to come up with a way of sharing what they did and learned during the upcoming reflection. (Talking, drawing, singing, dancing, skit, whatever.)
Reflect

With 5 minutes left, regroup for the reflection. Ask each group to share what they have learned about how tops work.
Ask the groups to clean up and return materials as they found them. They are welcome to keep their tops, if they like.

	1 pre-made top

2 golf pencils/person

1 long pencil/person

2 “cocktail” (6”) plates/ person

1 “lunch” (9”) paper plate/person

4 pennies/person

5-6 bamboo skewers

toothpicks

clay/play-doh

masking tape

clear tape

pieces of cardstock

scissors

sheets of paper on which to spin the tops

Make Your Plan sheets

	Debrief:  Assessing the characteristics of each station

10 min

1:30 – 1:40
	Welcome all of the participants back into one group.

It’s time to compare the three versions of the top activity you just did.  Participants can take notes in their handouts on page 5.  
· Ask: How would you describe the characteristics of the activities at Station A?  At Station B?  Station C? 
· To get them thinking, ask them to reflect on what they did, how they felt, and what they were thinking at each station.

· Keep this debrief moving quickly –have participants “popcorn” out responses and write them down, even if they contradict each other. You’ll have lots of time to discuss later.

· Fill in their responses in the appropriate column on the “Characteristics of Each Station” poster. 
· Examples include:  Had to follow directions, boring, comfortable, very structured (Station A ), opportunity to be creative, got to take risks, more ambiguous (Station B), very un-structured, frustrating, comfortable, creative (Station C)


	“Characteristics” poster

	Debrief:  Assessing elements of control 

5 min

1:40- 1:45
	Next, it’s time to look at who had control over each step of the activity at the three different stations.  Look at the second table in the handouts, page 5.
Ask the participants to help you decide who had control over the spark, question, plan, investigate, and reflect steps for Station A: the adult, the girl, or a combo of the two? Fill this in on the “Who’s in Control?” poster, and then do the same for Station C and Station B.

Who controlled the…?

Station A (Adult control)

Station B (Girl/adult control)

Station C (Girl Control)

Spark

Adult

Adult

Adult (little bit of girl)

Plan – What
Adult

Adult (structure)/
Girl (idea)
Girl (both structure and idea)
Plan – How
Adult

Adult (structure)/
Girl (the plan)
Girl

Do
Adult

Adult/Girl

Girl

Reflection

Adult

Adult (structure) /Girl (content)
Girl (little bit of adult)
Tips:

· Plan – What:  distinguish between who provided the structure for the decision-making, and who made the decisions.

· Plan – How: again, look at who controlled the planning structure, and who made the decisions.

· Do: look at who had charge of identifying issues and proposing solutions.
· Reflect: again, look at who decided what kind of reflection to do (speaking, drawing, photos, etc.) and who provided the “content” of the reflection.

	“Control” poster

	What did the adult do to create this level of control?
When would you use this approach?
15 min.

1:45 – 2:00

	By filling out the control table, we considered what the adult was doing throughout the activity.  Now we are going to analyze the stations through a different lens:  How did the adult take or give control at each step in the inquiry?  

Break the participants up into 3 small groups:  station A, station B, and station C.  (If you have 18 or more people in your workshop, split them into 6 groups, and have two groups discuss station A, two discuss station B, etc.)
Ask each group to talk about:  
· What, specifically, did the “adult” (or facilitator) do to create this level of control? What did they say, do, have for supplies? How did they set up the room?
· When would they use this kind of approach with girls?  (what kinds of activities, situations, etc.)

· Remind them that you can use a different approach (more/less control) for each step of an activity – it doesn’t have to be the same approach for each step. 
· Have them take notes on the sheet of easel paper. They can also take notes in their handouts, page 6.  
· Give them 3-4 minutes to talk.

Have each group to report out and post their sheets on the wall.  After each group shares (or, if you have 6 groups, after the two groups that discussed the same station share), ask the rest of the participants if they have anything to add. 
Note on the “when would you use this” discussion: often people default to the simplistic “A is for Daisies, C is for Ambassadors” explanation. Push beyond this to look at other factors: 
· previous experience with this (or similar) activity or planning/problem-solving/reflecting technique

· complexity of the activity

· safety considerations

· how much a specific outcome is truly needed (making greeting cards vs. tying in a climbing harness)

Often we think we have to make sure the girls get it “right,” when, truly, they might learn more from getting it “wrong!”


	“What did the adult do?” easel sheet/whiteboard space
“When are these elements of control valuable?” easel sheet/whiteboard space
Easel sheets: 1 per group

Easel sheet markers: 1 per group



	Defining progression

10 min.

2:00 – 2:10

	Introduce participants to the Progression in Action chart in their handouts, page 7.
Make these points:

· This grid is not something to memorize; rather, it’s a tool to help us think about girl leadership, and something you can always refer back to when needed.

· It is appropriate to use a different level of girl control at different times, and for different activities.

· There are two major elements to consider:

· The age and experience level of your girls (Daisies? Juniors who’ve done a couple overnights? Seniors who’ve traveled before?)

· How complex the activity is (tops vs. day trip vs. trip to Mexico)
· The grid is therefore not as simple as “Daisies are on the left, Ambassadors on the right.” Daisies can have a lot of control if it’s a fairly simple activity and they’ve done something similar before. Likewise, if Ambassadors are learning a skill that has clear safety considerations (like how to set up ropes for rock-climbing), there may be more adult control during parts of their activity cycle.

· Point out that the A approach is to be used very sparingly, and that over time, we want girls to gain more and more control over activities. This is called “progression.”
· Girls can have different amounts of control at different parts in the activity cycle. This allows for a lot of flexibility to meet girls’ needs. Adults may, for example, mix in some “spark” activities that you choose (journey activities, badges, field trips, etc.) alongside the activities girls choose to broaden their horizons. Within that activity, however, girls may take a significant amount of control.
· Adults’ role will be ever-changing – once we think we’ve hit the right level of control, something will change. It’s part of the fun of working with girls!

	

	Predicting and planning: facilitators as a group
15 min.

1:55 – 2:10
	Segue to the next section of the workshop: we’re taking off our “participant hat” and now we’re thinking about how to apply this to our roles as facilitators/coaches/instructors. 
Share the following points:

· The curriculum we just did (the tops, the debrief questions, and the progression grid) is part of the grant-developed curriculum. 

· Refer back to the activity cycle and their agenda. Their experience with the curriculum just now was their “spark;” it helped them learn about the project and the tools we’ve developed to teach concepts of girl leadership.

· This means that, for us facilitators, it’s time to move on to the next piece of the activity cycle: planning. Our “doing” and “reflecting” will take place as we facilitate workshops this year, and at home team meetings. 
First, we have to know what we want to do. Here’s our goal:

· We know that what we model has a huge impact on what volunteers do with girls. What we do, they’ll do. 

· We also know that many of our volunteers work with girls in an “A” fashion; often, when they try to do “girl led,” they end up jumping to “C” all at once. 

·  Therefore, we want to model more of a “B” approach in our workshops.  This will give our volunteers more tools for developing girls’ leadership.  Do a quick review of the "B" approach:

· The “B” approach is another way of thinking about how often we act as a “sage on the stage” or a “guide on the side.” 

· Since the facilitator is responsible for leading some of the “spark” content in the workshops, as well as setting up the structure of how participants plan and carry out activities, we’re a “sage on the stage” about 30% of the time. The other 70% we’re a “guide on the side” – doing all these things we identified that the “adult” did at station B. (Reference the behaviors listed on the “What Did the Facilitator Do?” sheets for station B.)  
· Now, we know that it might be tougher to “do” B-style activities with certain workshops or topics (e.g. CPR instructors vs. Outdoor 2); we’ll need to remember to take this into account in our next conversation.

This means that we need to think about how we support this in our role as volunteers. We’ll start by thinking about three things:
· What do we, as facilitators, coaches, and instructors, need to do more of? 

· What do we, as facilitators, coaches, and instructors need to do less of? 

· What do we, as facilitators, coaches, and instructors need to do differently?
…in order for our workshops to model a “B” approach.

Now it’s time to use the collective wisdom in your room to start answering those three questions.

· Split the participants into 6 groups. (3 groups if you have fewer than 12 participants.)
· Have each group discuss one of the above questions. (This means two groups discuss each question.)
· Have them take notes on an easel sheet. They can also take notes in their handouts, page 8. 
· Give them 7 minutes to work. 

· Invite each team to report out, and post their sheet on the wall.

	

	Parking lot review

Closing 

5 min.

2:10-2:15
	Now that we’ve thought about what we, collectively, need to do as facilitators, coaches, and instructors, it’s time to think about what we each need to do individually. This is our “homework” to think about over lunch. In the first afternoon session, we’ll all share one (or more) of our answers to the following questions:

· What do I want to do more of?
· What do I want to do less of?
· What do I want to do differently?
…in order to model a “B” approach in my facilitation. They can take notes in their handouts, page 8.
Refer back to the Activity Cycle poster, and discuss the following:

· Today we started with the “spark;” we all experienced a workshop designed to give us a common language and way of thinking about the girl-led process. Now we’ve moved into the “plan” step – what are we going to do with the information? These questions (the individual lunchtime questions) are the first part of this.

· This afternoon, you’ll get to explore how this approach is used in two of our three standardized workshops; you selected which two workshops you wanted to explore when you signed up for the conference. Jump into Journeys and Outdoor 1– were both specifically reworked to include this approach. The other standardized workshop, Travel Workshop for Adults, incorporates some of these concepts as well.  
· Finally, we’ll be in the “doing” step this year as we try out the curriculum, and our individual ideas about what we want to do more of, less of, and differently.

· We’ll also have a chance to reflect together on these ideas at home team meetings later this year.  
Finish with a “walk the line” style check- out. Here are the statement pairs for the check-out:

I’m mustering my excitement about what we just did/talked about.

I’m super-excited by what we’ve just did and talked about.

If a volunteer asked me, I have tons of concrete ideas of how to give girls more control and decision-making power within a certain activity.

I’m not sure what specific things I could tell a volunteer to do in order to give girls more control within an activity.

I really have to think about what things I want to do more of/less of/differently. Thank goodness for lunch!

I already have specific ideas of what I want to do more of/less of/differently.

Thank everyone for engaging in the session.

	Supplies for closing

	Afternoon session questions
	For the afternoon sessions: 
Each afternoon session uses the same check-in. This is a “pair and share.” 
· Have participants pair up with someone near them (group of three is okay if you need it).

· Ask them to each share one (or more) of their responses to the questions posed in the morning session. Those questions were:

· What do I want to do more of?

· What do I want to do less of?

· What do I want to do differently?  

· And what tools/resources/support I can seek out to get there? 

…in order to model a “B” approach in my facilitation.

Near the end of both the Jump into Journeys and Day Trip Planning orientation sessions, have the facilitators…

· Identify some of the “shifts” that have happened to reflect a “B” style of facilitation

· Predict how participants might respond to this kind of workshop design.
(Editor’s note: these two workshops, Jump into Journeys and Day Trip Planning, were modified to include the Three Processes and Progression in Girls’ Leadership curriculum, respectively.)
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