Facilitation Guide 
Inquiry Skills:  Using the Activity Cycle to Plan, Do, and Reflect
About this Workshop: 

In this skills-focused workshop, participants learn strategies for guiding girls through each step of the Girl Scout Activity Cycle (a.k.a. the inquiry cycle). First, they explore ways to structure girls’ planning efforts, from generating and choosing ideas to reality-checking these ideas and delegating tasks. Along the way, they’ll learn and practice a technique for “turning” girls’ unanswerable questions into realistic ideas they can pursue as a group. And, while participants are learning, they are also doing - they get to personally experience each of these techniques within the context of a fun science activity, thereby turning abstract group-management concepts into concrete skills they can use with their girls.
Next, participants will take a deep dive into the art of open-ended questioning. After learning about open-ended questions and how they can help groups effectively work together, they practice these concepts with a real-life activity. Finally, they experience two different ways they can help girls reflect, and leave the workshop with lots of new ideas for how to work with girls.
Session time:  Three hours
Audience: Direct-service volunteers who have worked with girls for at least five sessions; support-level volunteers and staff (facilitators/trainers; service unit managers; membership, volunteerism, and program staff).
For Ideas, Help, or General Conversation About This Workshop:

Inquiry in the Community, c/o

Dr. Jen Sorensen

Seattle University

901 12th Ave.

PO Box 222000

Seattle, WA 98122

206-296-5411

sorensj1@seattleu.edu
www.seattleu.edu/scieng/inquiry
About This Facilitator Guide:
Besides supply lists, an overview, and workshop timing, we also provide detailed facilitation instructions. Instructions to you, the facilitator, are in plain text. Sample scripts for introductions, transitions, or other key points are in italics. 
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Created by Girl Scouts of Western Washington and Seattle University as part of the Inquiry in the Community project. This material is based upon work supported by the National Science Foundation under Grant Nos. 0813455 and 0813464. Any opinions, findings, and conclusions or recommendations expressed in this material are those of the author(s) and do not necessarily reflect the views of the National Science Foundation.
Learning Questions and Objectives:

	Learning Questions
	Learning Objectives

	What is the activity cycle?

	· Participants explore the concept of learning cycles and are introduced to one such cycle: the Girl Scout Activity Cycle.

	How do you help girls plan activities?

	· Participants experience different ways to help girls generate questions and ideas, decide which ideas are “do-able,” choose an idea to pursue, and make plans.
· Participants learn and practice “turning questions” – ways to take girls’ “unanswerable” questions (e.g. “Why does the rocket go?” and turn them into answerable questions (e.g. “What if we use different balloons?”). 

	How do you use open-ended questioning to help girls make plans and carry them out?

	· Participants learn how they can use open-ended questions to support groups as they work, then practice doing so.

	How do you help girls reflect?
	· Participants experience two different ways to help girls reflect.


Workshop At-A-Glance
	Section time
Elapsed time
	What
	How
	Materials needed

	
	Gathering Activity
	
	

	10 min.
0:00 - 0:10
	Welcome. Introductions &

Check-in/Opening Ceremony
	Welcome
Check-in and Girl Scout Promise
	Circle rope

	5 min.
0:10 – 0:15
	Agenda
Parking Lot


	Facilitator reviews the agenda
Facilitator explains the use of the Parking Lot
	Parking Lot

Sticky notes

	5 min.
0:15 - 0:20
	Group Agreement 
	Facilitated group process
	Group Agreement easel sheet
Markers

	20 min.
0:20 - 0:40
	Learning and learning cycles
	Intro to ongoing learning
Modeling learning for girls

Learning cycles and the Activity Cycle
Set-up of the rest of the workshop
	Activity Cycle poster

	15 min.
0:40 - 0:55
	Spark and Plan – girl level
	Do “spark” activity – balloon  rockets
	Balloon rocket supplies

	30 min.
0:55 - 1:25
	Plan – adult level


	Action vs. No Action questions
Turning questions
	Action vs. No Action questions poster

	20 min.
1:25 – 1:45
	Plan – adult level
	Four phases of planning:

Summarize

Resource check (with dream box)

Choose (dot voting, vote with your feet)

Delegate
	Planning poster

	5 min.
1:45 – 1:50
	Plan – girl level
	Groups make plans for how they want to investigate their balloon rockets
	Make Your Plan sheets

	5 min.
1:50 – 1:55
	Break
	
	

	20 min.

1:55 – 2:15
	Do – adult level
	Intro to open-ended questioning

Discuss open-ended questioning scenarios 
	Open-ended questioning poster

	20 min.

2:15 – 2:35
	Do – girl/adult level 
	Open-ended questioning practice: groups work on balloon rockets; participants rotate through practicing questioning with the group 
	Balloon rocket supplies

	10 min.

2:35 – 2:45
	Reflect – Girl level


	Group art depicting what they did and learned about balloon rockets 
	Paper, pens

	10 min.

2:45 – 2:55
	Reflect – Adult Level
	Workshop review
Parking lot debrief

Closing ceremony/reflection: shuffle right, shuffle left
	Circle rope

	5 min.

2:55 – 3:00
	Evaluation 
	Do workshop evaluations, if you have them
	


	Content/Time
	Session details
	Materials needed

	Activity Setup
	Prior to the start of the workshop, set up the following:
Pre-prints

You will need to pre-print the following, either on easel paper or on a whiteboard.  Alternately for the starred items, you may refer participants to the relevant pages in their handouts.
· Group Agreement (header, with space to write underneath later)

· Parking lot (8 ½” x 11” paper is fine for this)

· An 8 ½” x 11” piece of paper, with “ADULT” written on one side, and “GIRL” on the other

· *Activity Cycle 

· An arrow drawn on a sticky note, to indicate which step of the activity cycle you’re in (used with easel sheet)
· *Turning Questions (summary of the text on the left-hand side of the participant guide, page 4. Or, just refer to the participant guide.)

· *Planning Tools (list as bullets: summarize, resource check, choose, and delegate)
· *Open-ended Questioning (draw the “diamond” from page 6 in the participant guide, with the Focus, Support, Expand, and Notice Process labels)

General room set-up

· Set up tables so participants can sit in groups of 4-6

· Set one table off to the side (that participants can access) as a supply table

· Locate your recycling/garbage containers

· Place your easel (or other writing surface) at the front of the room; identify spaces on each wall where you can post questions, used easel sheets, etc.

On each table

· Sticky notes (1 pad, or part of a pad, per person)

· Pens, if you have them
On the walls

Designate space for…

· The “parking lot”
· A “dream box” of questions 

If using easel sheets, identify places where you will eventually post…

· Group Agreement

· Activity Cycle easel sheet
· Turning Questions easel sheet

· Planning Tools easel sheet

· Open-Ended Questioning easel sheet

On your supply table

This will be your “staging area” for supplies needed by participants. To save time, create a supply pile for each table that contains the following:
· 1 balloon per person

· 1 paper lunch bag

· 1 roll of string

· 1 regular straw

· 1 roll of tape

· 1 pair of scissors

· 1 roll of tape (or, substitute 2 strips of dots per person)

On the other side of the supply table, lay out the extra supplies:

· More paper lunch bags (of different sizes, if you have them)
· Different balloons

· Different straws

· Different string

· Big paper clips

· Plastic rulers


	For a group of 30 people:

32 participant guides

32 nametags 

8 Make Your Plan sheets

4 sheets easel paper (or access to 2 large whiteboards)
1-2 easel markers or whiteboard markers
30 stacks of sticky notes

1 long length of cord/rope, tied in a circle
16 regular paper lunch bags
4 different paper lunch sacks – smaller or larger

48 smaller balloons (either 7” or 9” diameter)

24 larger balloons (9”, 11”, or 13” diameter)

8 rolls of tape

16 regular straws (the non-bendy kind)

4 different straws – smaller or larger (or some of each!)

10 paper clips

8 rolls of light cotton string

1 roll of different string (like nylon cord)

8 pairs scissors

6-8 plastic rulers

20 sheets of blank paper (8 ½” x 11”)


	Content/Time
	Session details
	Materials Needed

	Gathering Activity

Be ready at least 10 min. prior to scheduled start of session
	Facilitator personally welcomes each participant as s/he enters the room.

Invite participants to create a nametag with the following on it:
· Their name

· A word that describes one of the favorite things they’ve done in Girl Scouting so far
	Nametag materials and markers

Poster inviting participants to make a nametag

	Welcome, Introductions & Check-in

5 min. 

0:00 – 0:05


	Welcome participants and thank them for joining us for another workshop.

Throughout this workshop, we will be doing activities that you can do with your girls. We’ll start with a check-in and short opening ceremony. What we’re about to do combines a check-in and opening, and is good for groups of 5-25 people.

Check-in: 

· Ask participants to stand (or sit) in a circle.

· Lay the circle rope down on the floor in front of them (so the circle of rope is inside of the circle of people.) 

· Have people one-by one say their name and one sentence that describes their favorite Girl Scout experience so far. (Tip: enforce the “one breath” rule – you can only talk for as long as you can without taking another breath.)  After they say it, they pick up and take hold of the rope with their left hand.

· If you have a large group (20-30 people), you can split into two or three smaller sub-circles to save time.
	Length of rope tied in a circle

	Opening Ceremony

 5 min.

0:05 – 0:10
	Once everyone has taken hold of the rope, say the promise together. 

When you’re done with the promise, the facilitator says “Welcome to Girl Scouts!” Count to three, and have everyone set the rope down together.

Have people return to their seats. Point out that the ceremony we just did (plus ideas for adapting it) is in their participant guide, page 1.


	

	Agenda and Parking Lot
5 min.

0:10 – 0:15
	Review the agenda (participant guide, page 2). 
Today, we’ll take a deeper dive into each step of the activity cycle and how to use it with girls. The activity cycle is a great way to make sure that the girl led, learning by doing, and cooperative learning processes are happening in your group.
Review the concept of a parking lot: if ideas or questions come up that aren’t about what you’re discussing/doing at the moment, ask participants to write them down on a sticky note and put it on the “parking lot.” You’ll then address it either later with the group, or individually if need be. Point out where the parking lot is in your room.
	Learning objectives poster
Parking lot poster

Sticky notes

	Group Agreement & Safe Space

5 min.

0:15-0:20


	Before we go any further, we are going to create something called a “group agreement” for ourselves. A group agreement spells out the kind of behavior that we expect of each other; some people also call these “ground rules.” Some of you might have talked about group agreements in previous classes; we’ll create one as a group now so we’re all on the same page.

· Brainstorm a list of appropriate individual & group behaviors that will support a good learning environment. Write these down on a piece of easel paper.

· Ask if the group to vote on the group agreement. Have participants close their eyes and vote with either a “thumbs up” to approve it, or a “thumbs down” if they think something needs to be changed.

· If there are “thumbs down” votes, continue the discussion to identify the changes needed, and make changes. Revote if necessary.

Some of you might be wondering why we’re doing this again, when you might have seen this in a previous workshop. Group agreements need to be “living documents” – you need to post them, reinforce them and use them each time you gather with girls. They may need to be changed from time to time. If you do this, dealing with behavior problems is much easier. Since the girls created the agreement and committed to it, it gives you a place to start when you need to talk to girls about their behavior.


	Group Agreement easel sheet/ whiteboard


	Adults as learners

5 minutes

0:20 – 0:25
	Today we’re going to spend more time thinking about learning. Learning is a big part of Girl Scouting – girls are constantly learning as they try new things and work with others. They learn about themselves, the world around them, and how to get along in a group. 

As adults, we’re constantly learning as well. You’ve certainly learned a lot as you’ve become a volunteer for Girl Scouts! We’re going to start our thinking about learning – and how we learn – with ourselves.

Learning happens everywhere in our daily lives.  Take a few seconds to think about something you’re learning or have learned recently. For example, I recently learned … 

· that I can write poetry.

· more than two cups of coffee is too much!

· how to get my 6-year-old to brush his teeth.

· (*fill in a few of your own examples!)

· ____________________________________

· ____________________________________

· ____________________________________

 [*Give a couple quick examples. Since the group is newly formed, keep them relatively safe, surface examples. Also, have them be examples that happen outside of a course or class setting – we want to make the point that learning happens everywhere, all the time.]

Ask the group to form pairs, introduce themselves to their partner, and share their thoughts on these two questions:

· What have you learned recently?

· How did you learn it?


	

	Modeling learning

5 minutes

0:25 – 0:30
	Reconvene the group. 

Girls in Girl Scouts are also learning. They’re not only learning skills and abilities; they’re learning how to learn. They look to us for examples of how to do that. The more we can role model learning for girls, the more we ensure girls develop the ability to learn throughout their lives. 
Ask the group to briefly discuss this question with their neighbors:

· How can we, as adults, model the ongoing process of learning for our girls?

Reconvene the group; take “popcorn” sharing – individuals who feel like sharing some of their discussion can do so.


	

	Intro to the activity cycle
5 minutes

0:30 – 0:35
	Another way that we can help girls is by being explicit about the processes we use to learn new things. The term “learning cycle” describes a set of steps that people might go through when they are learning.  There are many different learning cycles; the one we use is called the Activity Cycle.  The Activity Cycle is a valuable tool because it reflects the goals and processes of Girl Scouts:  that activities are girl led, cooperative, and that the girls learn by doing.

Review the stages of the Activity Cycle (participant guide, page 3):

· Spark

· Plan
· Do
· Reflect

Ask the group for examples of when they’ve used the activity cycle with their girls. 

	Activity Cycle easel sheet/whiteboard
Activity Cycle arrow

	Setup the format of the rest of the workshop

5 minutes

0:35 – 0:40


	We’re going to go through these stages of the activity cycle step-by-step. At different points, you’ll be in the role of the girls – actively participating in the activity. Other times, you’ll be in the role of the adult – we’ll be talking about how to facilitate activities with girls. We’ll use this flip sign (intro flip sign) to help us remember which role we’re in.

Flip sign to “girl.”


	Girl/Adult flip sign

	The activity cycle in detail:  

Spark and plan

(Girl role) 

15 minutes

0:40 – 0:55
	Tell people that the spark for today’s activity is great for girls in grades 2 and up. 
Get the participants in groups of 3-4.

Tell participants:

For this first step, the spark, your job is to construct a balloon rocket.  I will show you a sample.

Demonstrate how to construct a balloon rocket:

· Cut a 6-8 foot length of string.  

· Run the string through a straw.

· Tie the two ends of the string to two chairs (or whatever stable item is available and pull the string taut.

· Open up a paper bag, and tape it on to the straw.

· You now have the “body” of the rocket on its “track.”

· To propel the rocket, blow up a balloon, insert it into the bag, and let go!

Hand out/have each team get their pile from the supply table:

· 1 ball of string
· 1 pair of scissors

· 1 straw

· 1 paper bag

· 1 small balloon per person 
· 1 roll tape

Give the teams a few minutes to construct their rockets and “launch” them once or twice.  Once everyone appears ready to “play,” give the next instruction step:

Your job now it to launch your rocket and watch it fly.  As you observe your rocket, I’d like you to be in a “wondering and questioning” mode. Record each question you come up with on a sticky note – 1 question per sticky note.  Keep the sticky notes with questions in the middle of your table. It is OK to “play” if it helps you generate new questions, but there will be time to experiment with more materials and changing variables in a little while.
Allow 5-7 minutes for this step.  As the groups are generating questions, walk around and observe.  Also, write these questions (or other “no action” questions of your choosing – you can find more about no-action questions in the next section) on sticky notes, and quietly add at least one of them to each group’s pile.
· What makes the rocket fly?

· Is this how a plane flies?

· Why does my rocket make noise?

· How does the balloon make the rocket go?
· Why do we need the bag?


	Flip sign on: girl

Activity cycle arrow on “spark”
Materials for balloon rockets

	The activity cycle in detail:  
Planning: action vs. no-action questions

(Adult role)

10 minutes

0:55 – 1:05
	Flip the sign to adult.

All of you in your “girl role” came up with a lot of questions. Now we’re going to explore how you, as adults, deal with these questions.

Walk the participants through the definition of action and no-action questions (participant guide, page 4).

Action: these are the kinds of questions that suggest the next action you can take. An example might be: “Does the amount of air in the balloon affect how far or how fast the rocket goes?”  There is a definite action step you can take to investigate this question. 

In contrast, no-action questions don’t suggest a definite next step.  For example:  “Why does the balloon make a pffffft noise when air escapes?” or “How does the balloon make the ‘rocket’ move?”  And in fact, you might not know how to answer these questions.  That’s OK.

Give each group 3-4 minutes to sort their questions into two piles: action or no-action questions. 

As groups sort questions, walk around and see if they need help, answer their questions, etc.


	Flip sign on: adult

Activity cycle arrow on: plan
Action vs. No-Action Questions easel sheet/whiteboard


	The activity cycle in detail: Question – adult role – turning questions

20 minutes

1:05 – 1:25
	Introduce the concept of “turning” questions:

As adults, action questions are much easier to work with. Since they suggest an action, we have something concrete to work with in guiding the girls. No-action questions need to be re-framed before girls can answer them. We call this process “turning” – that is, turning no-action into actionable questions.
When you are working with your girls, you may decide to turn one or a few questions if you need them to keep the activity going.  Or, you can choose to skip this step if they came up with enough action questions.

Choose a question from the no-action list you generated earlier. A “why” question is usually easier. If there are no appropriate examples from the list, use this question:

· “Why does the balloon make a pffffft noise?”
When you turn a question, you give the girls more options to pursue. The easiest way to do this is to look for a variable – something that can be changed in the activity’s setup. Variables are often nouns – like changing something about the string, balloon, bag, straw, etc.
Walk through “turning” the “Why does the balloon make a pfffft noise?” question:
 This question has two significant elements:  the balloon and the noise.  The balloon is something we can change in our setup; bigger, smaller, different shape, etc.  Even if we can’t answer WHY the balloon makes noise, we can investigate the conditions that lead to the balloon making noise.

 So, our no-action, no-answer dilemma could be turned into an “actionable” question, such as:

· Would the balloon make noise if it were round instead of oblong?

· Is the balloon louder if the balloon has more air in it?

And so on…

Have each group choose a no-action question from the list of questions they generated earlier. Then, give them ~5 minutes to practice turning that question.  [If they work quickly, they may end up doing a couple questions.]

Regroup. Have each group share:

· What was the question they “turned.”

· Some new questions they came up with.

Tell the group that, depending on the age of their girls, this may be something the adults do for the girls (Daisies, some Brownies); or, with time, you can teach them to do it themselves (Juniors and up).

	(Sign still on “adult”)
Activity cycle arrow on: plan



	The activity cycle in detail:  Plan

(Adult role)
20 minutes

1:25 – 1:45


	Now we need to figure out what to do next. We have a lot of questions and ideas we’ve generated – how to choose what question to pursue?

Explain that you’re going to share some quick, easy decision-making tools that work with girls or adults. Some of these tools help narrow down the list of options to make it more manageable; others are ways to have girls choose which option to pursue. As you share these tools with the group, you’ll use the questions the group generated earlier as your example. The tools are described in the participant guide, page 5.
First, I’m going to help the group narrow down the list to something more manageable. I’m going to do this two ways.

Summarize: First, look for questions that seem similar and group them into one category. [Using the list of questions generated earlier, think “out loud” as you group them into different categories.] They won’t always fit neatly into a few categories, and that’s okay; this step is so you can quickly see what girls are interested in. Likely categories are:

· Changes to the balloon

· Changes to the strings

· Adding mass to the rocket

Have groups look at their piles of questions, sort them into groups, and see if they can come up with questions that describe those groups (e.g. “what happens if we change the balloon?”)
Explain that younger girls often won’t be able to make questions on their own. They can, however, name things they would like to change, such as “I would like to change the balloon.” Instead of using sticky notes, do a group brainstorm and do the writing for them on a big piece of paper. As you write it down for them or talk about it, rephrase it to be a question (“What happens if I use a different balloon?”). Over time, girls will start to mimic this and create questions.

Resource check: Now your girls will have several different questions you could try. Next, you’ll need to figure out if they can realistically pursue each of those questions. 

Ask the groups to look at their piles of questions, and for each one, evaluate:

· Do they have enough time to investigate this question? (pretend we have 30 minutes)

· Do they have the resources (supplies, money, etc) to investigate this question? Let them know they can use any of the supplies you’ve provided (be sure to show off the extra supplies on the supply table, if you haven’t already), any items that the participants brought (that the owner consents to the use of), and anything they can get – legally and ethically – within 60 seconds.
Next, have them call out any questions they don’t think they can do given the available time and resources. Explain that you’re placing those questions/ideas into a “dream box” – a list of questions/ideas that the group can come back to later. Have the groups bring up their sticky notes with those questions and place them on the Dream Box sign.  
Explain how this process might vary for older/younger girls. For Daisies/Brownies, the adults will need to help girls decide if they have the right supplies or other resources (especially time). Juniors can often evaluate supplies, money, and other tangible resources with some (or no) guidance; evaluating time is harder. 
A leader might choose to have a physical dream box (a shoe box or recipe card box) that the girls and leaders use to capture ideas for later.  This is a great tool not only for small activities, but for recording the “big ideas” – such as when your first-graders ask if they can take a trip to a city across the country!
For the remaining questions that are “do-able,” write them as a list on an easel pad, or have your participants write each question on its own 8.5”x11” piece of paper. 
Choose: Once you have a list of do-able questions, now the group needs to choose their favorites. There are many, many ways you could do this; you’ll quickly have the group experience two. (Yes, you’ll use the same group of questions – the ones they generated – twice as you demonstrate each decision-making method.)
· Dot voting: Give each person 4 sticky dots (one strip). They use the dots to vote by placing them on the easel pad/paper next to the question of their choice. They can spread their dots out, put them all on one choice, etc.

· Vote with your feet: assign each question a “spot” in the room. Everyone moves to the question they want. The question with the least amount of people is eliminated, and the people who were standing at the eliminated choice vote again. Keep eliminating down until you get a majority (or supermajority, or whatever) at one or two of the questions.

Delegate: While people are still standing in their “vote with their feet” groups, make a point about delegation, using the group with the most people in it as an example: 
Depending on the scope of the project/question, you may want to break it up into smaller pieces for the girls. For example, with this group [the biggest “vote with your feet” group], you could divide up into sub-questions having to do with the main topic. Something like “what if we change the size of the balloon” could be split into a group investigating larger balloons and one working with smaller balloons. 

	Flip sign on: adult

Activity cycle sign arrow on: plan
Planning Tools easel sheet/whiteboard
Sticky dots

Sheets of 8 1/2”x 11’ paper

Blue tape



	The activity cycle in detail: Plan 

(Girl role)
5 minutes

1:45 – 1:50
	Flip the adult/girl sign to “girl”

Now that we have covered ideas for helping girls plan, let’s take a few minutes to do the planning for our own balloon rockets. These planning sheets (the make a plan sheets) cover the basics of what you’ll need to decide as a group.
Have groups (from the “vote with your feet” decision) sit at tables together. Make groups of 3 or 4 people – you may need to ask some people to switch to get equally-sized teams – these will be the groups for the “doing” portion of the activity coming up later. Hand out the “make a plan” sheets and give the groups about 5 minutes to plan.

	Flip sign to: girl
Activity cycle arrow on: plan

Make Your Plan sheets

	Break, 5 minutes

1:50 – 1:55


	
	

	The activity cycle in detail:  Do
(Adult level)
20 minutes

(intro: 5)

(Scenarios: 15)

1:55 – 2:15


	Welcome back after break.

Refer to the Activity Cycle poster.
Now that we have looked in detail at the “spark” and “plan” steps, it is time to delve deeper into the “doing” phase of the activity cycle.  This is where the fun really occurs for the girls – they are carrying out their plans and coming up with new questions as they go along. 
Like any group, the girls will need support from you as they work. Sometimes, the girls will reach a point where the activity isn’t moving forward; this is okay.  The question is:  how do we help them get back on track?

Have them flip to the participant guide, page 6.
Explain that when groups run into a challenge, it is usually because they need to do one of four things (described on the poster/handout):
· Need to focus or gain direction; need to narrow their scope.

· Need to plan and support their investigation in more detail.

· Need to expand their thinking to consider other evidence or ideas.

· Need to change their group process, to be more inclusive or mindful of shy group members.

In order to keep an investigation moving forward, it is important for you as the facilitator to observe your groups and assess what kind of help they need. These needs are the same for any group – school, work, community, family – so this is a tool you can use both in Girl Scouts and elsewhere.
First you decide what kind of help the group needs:  to focus, support, expand, or notice their process. Then, you can ask an open-ended question to move the group in that direction.  Open-ended questions don’t have a single correct answer, nor can they be answered with the one word “yes” or “no” – they provide the opportunity for creativity and problem-solving.
Activity:  Scenarios  (15 minutes)

Break the participants up into 4 small groups. (If you have more than 20 participants, make 8 groups.)  Assign one scenario (participant guide, pages 7-8) to one or two teams; if you have a small class, split into two groups and give each group two scenarios.
Tell the participants that they have 5-6 minutes for this first exercise.  First, they need to read the scenario.  Then, as a small group, discuss:

· What does this group primarily need to do: focus, support/plan, expand, notice their process?  Try to choose one!
· What open-ended questions could you use to help the group focus, support, expand, or notice their process?  Use the examples in your workbook (page 6) as a guide, but also write down your own questions.

As the groups are discussing their scenario, walk around or unobtrusively listen in on their conversations.  If a group is having difficulty choosing one main need, you may want to gently coach them to focus (using open-ended questions!).  
Bring everyone’s attention back to the big group, and then ask each team to briefly share their situation (they do not need to read the whole scenario; a 5-10 second synopsis is fine), what they think the group needs, and what questions they might use to help the group make progress.  Solicit additional open-ended questions or strategies from the big group.

Encourage the volunteers to put a star next to 3-4 questions that they would like to try with their girls.
Conclude by saying there is seldom one “magic question” that will resolve all of a group’s issues. A lot of times you need to use a range of questions to meet a group’s needs. 


	Flip sign to: adult

Activity cycle arrow on: do
Open-Ended Questioning easel sheet/whiteboard


	The activity cycle in detail: Do

(both girl and adult roles)
20 minutes

2:15 – 2:35
	Now we’re going to be in a hybrid girl/adult mode that gives us all a chance to practice two things:

· Figuring out what questions to ask.

· Asking the question!

Explain:
We’re going to break up our “doing” time into multiple* rounds. In each round, one person from your group will be in the “adult” role – asking questions as needed, and watching what’s happening with the group. You may need to ask a few questions, or maybe only one, well-placed question. Even if you’re asking very few questions, it’s valuable to practice listening to identify whether the group needs help Focusing, Supporting, Expanding, or Noticing Process. 

At the same time, the rest of the group will be in “girl” mode and will be carrying out their balloon rocket plans, adjusting, and trying any new ideas that arise.
*Note:  This is where you will use the 3 or 4 person groups that arose out of the vote with your feet/planning period. If you have groups of three, there will be three 5-minute rounds.  If you have groups of four, there will be four 4-minute rounds. Or, if you have a large group you can have two people be “adults” at once. 

After 15 minutes has passed, give the group 5 minutes for clean-up.
 
	Sign on: girl

Balloon rocket supplies

	The activity cycle in detail: Reflect

(Girl role)
10 minutes

2:35 – 2:45
	Now we’re all back to “girl” mode. It’s time to synthesize and share what we learned about balloon rockets!

Ask each group to come up with a visual art representation of what they learned about their balloon rockets. Their visual art can include abstract shapes and quick sketches; no words. They can use pens and paper; they could also use leftover balloon rocket supplies, if they wish. 

Note: you may have some folks resistant to drawing, and claiming that “I’m not an artist.” Remind them that this isn’t an art competition; you’re having them reflect on what they’ve learned via a medium that many adults don’t use anymore (adults tend to speak, write, or do other verbal things). However, girls are often more comfortable drawing than writing, particularly younger girls. Younger girls would also do better with each making their own drawing.
Give groups 5 minutes to work, then have groups briefly share their art. 
	Sign on: girl

Markers

Blank letter-size sheets of paper

	Parking lot review
	Check the parking lot for questions and ideas, and address them as appropriate.


	

	The activity cycle in detail:  Reflect

(Adult role)
5 minutes

2:45 – 2:50


	First, review the major parts of the workshop, and the tools you’ve covered at each step:

· Spark – you can define the spark narrowly for the girls by limiting materials, time, or scope, or leave it wide open for them to explore.

· Planning – action vs. no-action questions; how to “turn” questions, if need be; tools including summarizing, the dream box, ways to vote, and delegating.
· Do – what you do when the girls are working:  using open-ended questions to keep the activity productive.
· Reflection – the group art activity; the closing reflection about to come.  Note there are additional strategies for reflection described on page 9 of the participant guide.
Invite participants to start thinking about what they learned in the course, and what they’re excited about using with their girls.

Now we’re going to close with another reflection and closing ceremony you can use with your girls. 


	Flip sign to: adult


	Closing ceremony

2:50 – 2:55
	Thank everyone for coming to the workshop. 

Introduce the “shuffle right, shuffle left” reflection. 

· Everyone stands in a circle, holding onto the rope circle.
·  Pose two questions for them to briefly answer: 

· “What did you learn today that you are excited about using with your girls?”  
· “What did you learn that you want to take home and think about?”

· Say that a person can choose to pass if they don’t want to respond.

· Start the group all shuffling to the right in the circle. 

· When someone feels they want to share their  response to the question, they say “stop!”. The group stops shuffling and they share their thoughts. When done they say “shuffle ___ !” (choose right or left.) 

· The group starts shuffling again in that direction.

· When everyone has gone, or the group has fallen silent and you’re still shuffling, start counting backwards from 10. The group members have until you reach 0 to either go or pass.

· Stop the group shuffling.

· Say to the group “Good night, Girl Scouts (or Good-bye, Girl Scouts)” 

· Count to three and all lay the rope down together.

	Rope with a knot in it, tied in a circle

	Evaluation 
2:55-3:00
	Ask participants to fill out the workshop evaluation, if you have one.


	Workshop evaluations
(if applicable)


Inquiry Skills ( Inquiry in the Community ( www.seattleu.edu/scieng/inquiry
Page 1 of 16
PAGE  
Inquiry Skills ( Inquiry in the Community 
Page 16 of 16

