Three Processes and the Activity Cycle – Facilitator’s Guide
About this workshop: By investigating paper airplanes, adults get a fun, hands-on introduction to the Girl Scout Activity Cycle and the three processes: girl-led, learning by doing, and cooperative learning. 
Length: 35 minutes
Before the workshop:

· Read through this facilitation guide so you know what you’ll be doing!

· Collect needed supplies: ½” stack of blank paper, easel paper or whiteboard, appropriate pens, a couple stacks of sticky notes, Activity Cycle handouts
· Make copies of the Activity Cycle handout

After the workshop:

· Make sure everyone leaves with a copy of the handout
· Pat yourself on the back for a job well done!

	Timing
	What You’ll Do
	Supplies

	2 min.

	Introduction

Welcome everyone and thank them for attending.
Say: In Girl Scouts, how we do activities with girls is often more important than what activities we do. By giving girls the chance to make decisions, work together, and reflect on what they did, girls develop leadership skills that will last a lifetime. 
In Girl Scouts, there are three important “hows” that describe how we work with girls. These “hows” are called the “processes.” These three processes are girl-led, learning by doing, and cooperative learning. We’ll be exploring these today.
Like the girls, we adults like to get “hands on” and learn by actually doing things, too! Today, we’ll do an activity together, and then we’ll pick it apart to uncover the tips and tricks we can use to make the processes happen with our girls. 
	

	13 min.
	An Activity 

Get adults into groups of 2-3. Each group should have a small stack of paper.

Tell the groups that in the Brownie Quest Journey, the girls’ ideas “take flight", so we are going to participate by investigating airplanes.

· Spark: Tell them we’re going to learn more about how airplanes fly by experimenting with paper airplanes. First, have everyone make a very simple (only 3-4 folds) paper airplane and toss it to see how it flies. 

· Plan: Next, ask them to work in pairs or small groups to use their experience with their first airplane to decide what they want to their planes to do (Fly for distance? Loops? Smooth landings?) and how they’ll make that happen. 

· Do: Once they have a plan, give them 3-4 minutes to work on this in their groups. Encourage them to fly their planes as they experiment; if they get stuck, ask questions like “what are you trying to accomplish?” and “how else might you accomplish this?”
· Reflect: Give them a minute more to experiment and then present an “air show”. Ask each individual or group to say what they were investigating and what they discovered, and then fly their plane.
	Blank paper

	10 min.
	Making the Processes Happen

Say: Now that we’ve had a small experience with an activity, let’s look at the three processes more closely. 
Write each process across the top of an easel sheet or white board to begin a “processes list,” like this: 

Girl Led

Learning by Doing

Cooperative Learning

Give a brief definition of each process:

· Girl Led - Girls are playing an active part in figuring out the what, where, when, how and why of their activities. For each activity they do, girls make meaningful choices that impact the outcome of the activity.

· Learning by Doing - A “hands-on” learning process that engages girls in continuous cycles of action and reflection.

· Cooperative Learning - When all members of a group are working together toward a common goal, and sharing what they learn with others.

Have them think about the airplane activity they just experienced. Ask them to work alone or in pairs to think of specific examples of:

· When they experienced each process

· How the facilitator made that process happen. Get specific! Look at the activity structure, room set-up, supplies, and what the facilitator said and did.

Ask them to write each example on a separate sticky note, and then read their examples to the rest of the group as they post them on the chart.

Acknowledge their work! Let them know that their ideas, particularly the ideas of how the facilitator made the processes happen, are ones they can use with their girls.
	Easel paper or whiteboard
Easel markers/dry erase markers

Sticky notes

	5 min.
	Taking it Home

Ask: So, why did we take the time to do the airplane activity? Why not just discuss it and make this list? 
(Possible responses: actually experiencing the activity means we’ll remember it better, similar to when we use the Three Processes with girls…and it’s fun!) 

Give out the handout. Tell them the airplane activity was structured using the Girl Scout Activity Cycle. Briefly describe each step in the activity cycle.

Ask: How did you use this cycle in the airplane activity? 
(Spark: when they first made and flew their planes. Plan: they worked in groups to plan what they wanted their planes to do, and how to make it happen. Do: they flew their newly-redesigned planes. Reflect: immediate reflections after each launch that likely led to re-designs; also at the end during the airshow.)

Explain that often an activity “sparks” the girls’ interest in something else, which then begins another cycle. 

Ask:  So how does the Activity Cycle support the processes?
(Learning by doing is the cycle of doing and reflecting, planning is girl-led, and it is cooperative learning because they are working on it together.
	Activity Cycle handout

	5 min.
	Wrap-up and Celebration
Ask them to talk about the following question with a partner: Choose one idea to make each process happen that you want to use immediately with your girls.
Reconvene the group. Ask a few people to briefly share their idea. Then, have everyone pat themselves on the back and congratulate themselves for getting active, exploring the Activity Cycle, and learning about the processes!
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